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ABSTRACT 
 
A country’s economic growth depends on its manpower development resulting from its investment in 
education. Countries that have invested on its manpower have developed through science and innovation. 
Many researchers believed that, an additional year of education of citizens increase gross domestic product. 
However, developing countries are faced with financial problems which made them invest lesser in their 
education sector. Most Africa countries depend on external aids to enable them provide education to all 
citizens. This study has revealed to students and researchers the financing strategies of the Ghanaian 
government and various policies concerning educational financing. The paper also analyzed the trends of 
education financing of Ghana from all levels and the percentage of government spending on education against 
total expenditure of a fiscal year. Recommendation were also made to government on how to effectively to 
manage the cost-sharing approach of higher education.  
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INTRODUCTION 
There is strong evidence all over the world that 
investing in a country’s manpower is key indicator of 
economic growth and emerging evidence indicates 
that, this is also associated with a wide range of non-
economic benefits such as improving better health 
and well-being of individuals. Investing in manpower 
development, and by implication in education, has 
thus moved to centre stage in strategies to promote 
economic prosperity, fuller employment and social 
cohesion. The success of developed countries cannot 
be said without mentioning the role the human 
capital played. Through the development of human 
capital by investing in formal education brought 
about innovative ideas of solving societal 
problems.  As put by (Lloyd and Payne 2003: 85), 
human capital and education is the belief that there is 
a paradigm shift out of Fordism towards a post 
Fordist, high-skill, or knowledge-driven economy 
whereby investment in human capital constitutes ‘the  
key’ to national competitiveness. Education in 
economics theories is viewed asa public goods and 
for that matter must be invested for the collective 
benefit of the whole society. Massive investment in 
education has been the driving force of economic 
development of all developed countries around the 
world. (Saiti 2003) believed that, development of the 
necessary skills and abilities for the graduates of such 
institutions, through their own initiative, to properly 
identify and exploit the available opportunities 
among the technical professions in the labor market. 
The Strive by developing countries to improve upon 
its economic fortunes is dependent on how societies 
can address immediate problems by applying 
innovative ideas from education. Developing 
countries need to improve on the education system 
from the basic level to the tertiary level by investing 
more of their financial resources in education.  One 
cannot overemphasis the benefits that developing 
countries like Ghana will derive from investing in her 
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education.  Education is a public goods no matter 
who provides it. Its positive externality is felt by 
every individual in the community. Studies by (Bils 
&Klenow 2000, Barro & Lee 2010 and Thomas & 
Burnett 2013) indicated, when individual goes 
through additional years of education will influence 
significantly on economic growth of a country. 
According to (UNESCO 2013f), recent study on 
investment in education indicated that, the efforts by 
many countries to provide access to a basic education 
for all children and youth are in risk. In the world all 
over, about 57 million children who drop out from 
primary school, are mostly from families that face 
financial difficulties and those affected by conflict 
and disability. The situation according to findings is 
most likely to defeat the aims of education for all 
program initiated by UNESCO. However, adopting 
workable strategies to get these children of school 
going age back to school is a major challenge to 
policy makers. (UNESCO 2012a) another research 
finding indicated that closely to 200 million children 
have not completed primary school and many who 
start school leave early because of the quality nature 
of education and some social economic factors. The 
level of this problem is likely to increase in the future 
due to the rapid population growth of children and 
youth, particularly in Sub-Saharan Africa where the 
population of children between the ages of 5 and 14 
years of age is estimated to grow 45 percent between 
2010 and 2030.  It further indicated that, youth 
between the age of 15 and 24 will increase by 25 
percent in Sub-Saharan Africa and 12 percent in 
South and West Asia are projected to be illiterate by 
2015.  Efforts to help these children of school going 
age access to and able to complete school, but 
second-chance education programs for youth must 
also be an important part of the solution (UNESCO 
2012b).  This second- chance education program can 
help bring back school drop outs into schools. 
According to UNESCO 2012b) report, the quality of 
education and ensuring that children who enter 
school master foundation skills, is an integral part of 
a successful basic education agenda. Worldwide, 250 
million children cannot read, write or count well 
many despites having spent four years in school.  
Over the years, successive governments in Ghana 
have instituted programs and policies to make 
education, especially basic education affordable and 
accessible to all people and to improve educational 
outcomes and the same time, make higher education 
more affordable to all Ghanaians. For example, the 
first government introduced free education in the 
three Northern Regions. Other interventions included 
the supply of free textbooks, exercise books, pens 
and pencils to basic school pupils to reduce the 
financial burden on parents towards their children’s 
education. The Free Compulsory Universal Basic 
Education (FCUBE) was adopted in 1995 which was 
a constitutional requirement to make basic education 
free and compulsory after ten years of the 1992 
constitution. Aside that, political parties mostly, the 
two dominant parties in Ghana, the National 
Democratic Congress and the New Patriotic Party 
have always make the provision of education a 
number one priority when campaigning for power. 
Though much has not been done in the provision of 
education to all children in Ghana, but various 
governments have make efforts within the financial 
prowess of the state to provide education to Ghanaian 
children. According to (NPP 2016 party manifesto) 
“Education is critical in the building of the cohesive 
and prosperous Ghana on which we have set our eyes. 
Our children, and young people, must be equipped 
with the knowledge, skills, and aptitudes that would 
enable them to compete with the best in the world. 
Every country that has made rapid, and significant 
progress has placed education at the heart of its 
development”. Enhancing the supply of the human 
capital in a country is not achieve fortnight, it takes 
good educational and national development policies 
to stimulate it. Financing education in Ghana has 
been a challenge to policy makers. All levels of 
education in Ghana have similar problems ranging 
from physical infrastructures to teaching and learning 
materials which are needed for effective delivering of 
quality education which is backed by Ghana 1992 
constitution. However, the Senior High School was 
in the form of cost-sharing approach between the 
government and the parents. The government of 
Ghana in September 11, 2017 implemented a free 
high school education in Ghana where cost of high 
school education will be taken solely by the central 
government (www.bbc.com). One common concern 
people raised was on the sustainability of the 
program. Their concerns in one way or the other 
maybe genuine due to inadequate funds to sustain the 
existing system. This constraint has been a 
benchmark for assessing the sustainability of the free 
senior high school program. 
With the introduction of cost sharing system in 
Ghanaian universities in the late 1990s the 
government of Ghana White Paper stated clearly, and 
confidently that a system of cost-sharing between 
Government, the student population and the private 
sector would be introduced, and that further attention 
would be given to identifying new mechanisms to 
maximize revenue generation (Atuahene, 2007). 
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According to the policy, fees would not be charged, 
however, students would be expected to take full 
responsibility for the costs of their maintenance and 
other incidental expenses which in other institution is 
called (facility user fees). The basis on which 
Government funding would be provided to 
institutions and individual students was outlined as 
follows: “(1) the provision of recurrent subventions, 
equipment and capital grants to institutions, in part 
through the use of program-based norms to be 
provided by the Ministry of Education; (2) specified 
grants for students and teaching staff; (3) the 
provision of scholarships; and (4) assistance 
(unspecified) to students to obtain loans”. The 
principle of free tuition was declared, and it was later 
enshrined in the 1992 Constitution of the Fourth 
Republic, which stated that “education shall become 
progressively free”. This was later been interpreted 
as free tuition at tertiary level, however, the exact 
definition remains open to debate. There has been a 
growing consensus that the free tuition tertiary 
covers all expenditure directly related to academic 
tuition at tertiary level (only). It is therefore 
suggested by many education policy analysists that, 
in complying with the provision of the Constitution 
(and given that there is an element of ambiguity), 
further explanation about the free tuition tertiary 
education should be viewed again. (S. Adu-Gyamfi, 
W.J Donkoh &A.A.Addo, 2017) 
A critical look at provision of education all over the 
world is beyond just policy because, for the 
sustainability of the policy to be possible there must 
be a strong financial support. According to the EFA 
Global Monitoring Report (UNESCO 2012b) it is 
stated that for 46 developing countries, $54 billion is 
needed to provide basic education for children of 
school going age. From this indication, cost of 
financing basic education will continue to increase 
year by year. The report further indicated that, in 
2010, a total of $28 billion was spent on basic 
education. And out of this amount, domestic 
spending was by far the most important source of 
funding for basic education, resulting for $25 billion. 
The $3 billion came from donor resources. This 
paper will analysis the various sources of 
government funds in financing public education in 
Ghana. Now that the senior high school is free and 
automatically will increase government spending on 
education in general. The assessment will be a trend 
analysis of government expenditure on education 
from the year 2012 to 2016. 
2.0 Educational Finances Approaches 
There are several educational finances approaches, 
however, the following will be dealt since it gives 
reader insight knowledge. 
2.1 Adequacy approach of financing 
This approach of financing system promotes 
adequate resource to all schools that will enable all 
students to receive quality education be it basic or 
higher education. Due to differences in specific needs 
of countries, and the fund needed to achieve these 
needs, varies by all level of education, however, the 
overall motive of funding education among countries 
must be tailored toward sufficient resources that will 
enable all students acquire necessary skills and 
capabilities need for nation development. According 
to (SABER 2011) “Each country has the 
responsibility of defining an adequate education, 
given its development goals and available resources, 
and determining the amount of money that each 
school would need to achieve this level of 
achievement, as measured by student outcomes.” 
Many times, funds are allocated based on educational 
inputs (Goldhaber & Brewer 1997). Financing 
policies must have a standard means by which 
educational inputs must be provided to enable 
allocation of funding that correspond to the inputs. 
Due to budget inadequacy in funding education in 
developing countries, this financing approach had 
been difficult to achieve. Even, provision of funding 
is uneven among schools in the urban areas and those 
in the country side. According to (UNESCO 2015) 
Children of school going age in the rural areas in 
Sub-Saharan Africa are likely to be double to their 
counterpart in the cities never to go school.   Those 
from poorer homes are five times likely not to go 
through primary education than those from rich 
families. Based on this report, for adequacy in 
funding education, developing countries must 
increase budget allocation to the education sector 
2.2 Equity approach 
Equity as explained by many scholars stated that, 
equity in a larger sense is a social term rather than an 
economic term and is always explain in the direction 
of inequalities or inequities in how resources of a 
society are distributed.  In public education finance, 
inequalities in the distribution of educational 
facilities exist within regions and district. In Ghana, 
the distribution of educational resources is not 
distributed equally. On regional levels, the southern 
regions of the country have their education system 
better resource than those in the northern regions of 
Ghana. 
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 On the other hand, school in the rural or country side 
are under resource while those in the urbans are well 
resource. This create some level of inequalities and 
in large effect the educational standard of those in the 
rural communities. In attempt to resolve this 
imbalance and to create equal access to education 
resources, many education policy makers suggested 
the concept of financial equalization in educational 
finance. According to Strayer and Haig (1923) these 
scholars is seen as pioneers of educational finance in 
the United States. Their definition is still useful in the 
study of education finance when it comes to the 
definition of financial equalization.  Their definition 
suggests that, in the United States, every child within 
the borders must have equal access to educational 
facilities irrespective of where they come from (cited 
in John and Morphet 1975). 
According to World Bank 2004, access to quality 
education should not depend on one’s social-
economic background. It was further stated that, the 
government must put in place measures that will 
eradicate or reduce equalities by implementing 
policies that will give same opportunity to the less 
privilege and the privilege students, girls and boys, 
rural and urban children. According to (SABER 2011) 
“To allocate resources in a manner that favors needy 
students, education systems must first have a 
mechanism to identify relevant differences among 
students, and then introduce specific policies or 
programs designed to address the needs of 
disadvantaged students. The system’s commitment to 
achieving equity is reflected in both the share of total 
education spending that is compensatory and the 
degree of differentiation among students 
According to (DFID research paper 1998) “Equity of 
provision of education opportunities across income 
groups should be an important social goal” the paper 
further stated, achieving equity is a major question to 
answer. To ensure proper educational equity, 
Michaud (1989) put it in three conceptual ideas. 
Firstly, he stated that, conservative view educational 
finance as a provision of universal access to 
education. That equity could be achieved when 
educational service is available to everyone. 
Secondly, the liberal view is that, in providing 
universal access to education, the quality of it should 
be the same in every community. Finally, the social 
view also suggests that students are different and so 
their needs are also different, therefore educational 
needs should be finance independently according to 
their needs. 
2.3 Efficiency  
The basic understanding of efficiency is value for 
money. This in the educational setting can be 
understood as budget meant for education financing 
is well spent; and measuring educational outcomes 
with educational inputs. For example, in Ghana, the 
free senior highs policy has increase enrolment rate 
at the high school level. Its efficiency could be 
measure by the completion and passing rate. In a 
situation where government has committed more 
resources in education and the outcome which is 
completion and passing rate keeps declining, it is in a 
way means there is less or no value for education 
inputs. To make heads of educational institution 
ensure efficient use of educational resource, a 
conducive environment must be provided to them in 
terms of system structure. The bureaucratic structure 
of the public education system, too many regulations 
do not allow school managers to adopt innovative 
ways to run the schools. To hold heads of educational 
institutions accountable in terms efficiency, system 
structure must be flattened,  
3.0 FINANCING OF EDUCATION IN GHANA 
Financing Higher Education was traditionally free of 
charge in Ghanaian universities even after 
independence. Admitted students were entitled to 
free board, free meals and free lodging. Funding is 
the most serious challenge faced by higher education 
in Ghana today.  In the 1980s when the Ghanaian 
economy was recovering from its economic 
challenges, the government of the time considered 
several steps towards changing the financial structure 
of higher education. These adjustments included: 
creating a conducive environment for private 
individuals to established higher institution; 
increasing the number of public universities and 
introducing cost sharing.  Cost sharing policy in 
higher education was introduced in 1997 through the 
adoption of the “Akosombo Accord” the agreement 
divided financial responsibility for university funding 
between the government (70 % of total funding) the 
remaining 30% will be financed by the higher 
institutions internally generated funds and donation 
from outside. Student academic and residential 
facility user fees were introduced in 1998. Students 
who are housed in the school’s halls of resident pay 
both the residential facility and academic fee, while 
students who are staying off campus (mostly in 
private hostels) pay the non-residential academic 
facility user fee. This system is not peculiar to Ghana 
education system alone, a comparative study 
conducted by World Bank in 2010 showed that, 
“different forms of cost-sharing policies are being 
implemented in most African countries. As of 2009, 
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at least 26 countries in Africa charge either tuition 
fees or other types of fees such as examination fees, 
registration fees, identity card fees, library fees, and 
management information system fees. Overall, 
higher education institutions in Africa generate about 
30 percent of their income (from less than 5 percent 
in Madagascar and Zimbabwe to 56 percent in 
Uganda and 75 percent in Guinea-Bissau)”. 
Moreover, studies on educational funding all over the 
world are pointing out that the burden is now moving 
from tax-paying citizens to more parental 
responsibility due to the high demand and increases 
in tuition fees for students. The World Bank report 
conducted by Banyan and Elu (2001, p. 30) indicated 
that most of the higher education in Sub-Saharan 
Africa must adopt a multiple source of funding. The 
report continues to state that the unavailability of 
resources is the major challenge to higher education 
in the sub-Saharan region, from which Ghana cannot 
be excluded. On the other hand, one country system 
that can be a benchmark that most Africa countries 
can learn from is the South Africa financing system. 
South African higher education funding system is 
much more improved than that of Ghana and other 
African countries and their system of funding has 
been well implemented in their national policy.   
While basic education is considered a fundamental 
human right, and therefore, incumbent on 
governments to provide education for all children 
irrespective of their social, cultural or economic 
background, the issue of the costs continues to 
challenge both governments and households on how 
to achieve this goal. “Lack of education contributes 
to social inequalities and vulnerability to poverty and 
therefore, combating social exclusion must start with 
ensuring equal access to quality education for all” 
(Moncrieff, 2009). In fact, “the lack of educational 
opportunities for children often reinforces their 
subjection to various human rights violation” (EFA 
Working Document 1996 p. 45). The issue of rights 
to basic education can be traced as far back as the 
1948 Universal Declaration of Human Rights 
(UDHR) article 26 which declared that, “everyone 
has the right to education. Education shall be free, at 
least in the elementary and fundamental stages”. In 
the same way, the International Covenant on 
Economic, Social and Cultural Rights (ICESCR), 
articles 13 and 14 strengthened these rights, stating 
that, “primary education shall be compulsory and 
available free to all”. Though basic education as a 
human right is embedded in several legal and 
constitutional frameworks of many developing 
countries, this has not necessarily led countries to 
make school free to ensure the enjoyment of this 
right by all. Nevertheless, the international consensus 
is that free basic education should be a fundamental 
and basic human right. According (Akyeampong et 
al., 2007) Ghana in past years has formulated policies 
that have tried to make basic education more 
accessible with varying level of success.  He further 
stated that, the most recent initiative is the Capitation 
Grant Scheme (CGS) introduced in 2005 by the then 
New Patriotic Party under the leadership of John 
Agyekum Kuffour.  $6 per pupil is given to school 
base on the number of pupil enrolled. The 
introduction of the (CGS) increased enrolment rate 
which is an indication that parents and guardians are 
relief financially. However, the study by 
Akyeampong further suggest that, though enrolment 
increased but the completion rate was low and further 
suggested that, Government must focus on policies 
and practice that can sustain the surge of enrolment. 
4.0 METHODS 
The methodology for this paper basically will depend 
of secondary sources in the forms of budget, 
government policy reports and other literatures 
around the world concerning financing of public 
education.  We reviewed report from the ministry of 
education Ghana, UNESCO report on education, 
published journals in the field of education. This 
information will be presented on tables and chart to 
enable easy understanding and interpretation. This 
paper is written to contribute to literature in the field 
of education economics. Economics of education is 
very important when it comes to the study of public 
expenditure on education all over the world. 
Organization of Economic and Cooperation 
Development (OECD), European Union (EU), have 
contributed to the understanding of public financing 
of education and this is done on developed countries. 
This paper gives highlights on the nature of public 
funding of education in developing countries 
especially the sub-Saharan Africa. Ghana was chosen 
for the study because of the various policies that the 
government of Ghana has formulated and 
implemented has gotten the attention of the world. 
Aside, free compulsory basic education and the 
capitation grant implemented a decade ago, Ghana 
has taken a bold step to make senior high school free. 
Therefore, this paper will analyses the funding 
strategies, challenges and make recommendations. 
5.0 DISCUSSION OF TREND ON GOVERNMENT 
EXPENDITURE ON EDUCATION IN GHANA 
Government of Ghana total expenditure in the 
education sector in the year 2015 was GHS 8.7 
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billion, an increase of 24.6% from spending in the 
year 2014. The government of Ghana expenditure 
increased by 12.9% from 2014 from GHS 5.2 billion 
to GHS 5.9 billion. The largest proportion of 
government spending on education went toward the 
tertiary level at 23.3%, followed by SHS and JHS 
respectively. However, in the year 2014, the largest 
portion of government spending on education went to 
the senior high education. Of total expenditure, 68.0% 
went toward compensation, with 20.8% spent on 
goods and services and 11.1% on assets. 99.9% of 
the government of Ghana budget went toward 
compensation. Almost 120% of the budget was 
executed. As in previous years, overspending was 
attributed to compensation.  
5.1 Trends in Education Expenditure  
Table 1 present the breakdown of government 
expenditure on education. Total education 
expenditure increased by 24.6% from GHS 7.0 
billion in 2014 to GHS 8.7 billion in 2015. This is 
accounted for through increases across government 
of Ghana (GoG), Donor, Internally Generated Funds 
(IGF), and Annual Budget Funding Amount (ABFA) 
sources. IGF expenditure grew by 83.7% reaching 
nearly GHS 1.5 billion, while ABFA expenditure 
grew by 1730%.  
TABLE 1 
 
Source; education sector performance report 2016 
Figure 1 
 
Education spending as a proportion of GDP also 
increased by 0.3 percentage points from 6.2% in 
2014 to 6.5% in 2015. Equally, education 
expenditure as a share of the GoG spending increased 
from 21.8% to 22.2% across the same time period 
Table 2 
 
Source: education sector performance report 2016 
 
Figure 2 
 
 
5.2 Trend in Educational Expenditure by 
Levels of Education 
Trends in education spending by level is given in 
Table 3. Higher education makes up the largest share 
of spending at 23.3%, followed closely by SHS and 
JHS at 21.6% and 21.3% respectively. This is a 
change from 2014 where the three levels that made 
up the largest share of expenditure were SHS, 
Primary and Tertiary respectively. As in previous 
years, NFED, SPED, and TVET made up the lowest 
share of spending at 0.2%, 0.4% and 2.3% 
respectively. Less was spent on pre-school, primary, 
TVET, and NFED education in 2015 compared to 
2014, while substantially more was spent on JHS, 
SHS, 
TABLE: 3 
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Source: education sector performance report 2016 
 
6.0 SOME MAJOR DONOR SUPPORT TO 
FUNDING OF EDUCATION IN GHANA 
Due to inadequate funds for financing the education 
sector of Ghana, the sector sometimes receives 
funding from some donor countries and organizations. 
Ghana education sector normally receive support in 
the various forms; monetary form, technical 
assistance, capacity building, and collaborations. 
These assistances are given to government agencies 
in the educational sector to supplement the effort of 
the government of Ghana. Developing country like 
Ghana cannot meet all her financial obligation 
toward the provision of equitable, quality and 
accessible education   
6.1 The United State of America Government 
 The United States government support Ghana’s 
education sector through their development agency 
USAID. This agency objectives in 2020 agenda 
is "Improved Reading Performance in Primary 
School."  The agency has set 2020 as deadline to 
improve reading abilities of 2.8 million Ghanaian 
children upon completion of primary education 
through the Ghana partnership for education. Due to 
inadequate or lack of teachers in the rural 
schools. the USAID had a program that recruit and 
train volunteers to assist rural schools as 
teachers.  With the support of the agency, the 
primary school completion rate in Ghana increased 
from 93% to 98% in 2013. the education sector 
continued to receive assistance through the provision 
of scholarship to 7000 girls including special needs 
children. The agency has also helped in school 
construction and the rehabilitation of old ones in 48 
districts  
6.2 The German Government 
The Germany government is one of the donor 
countries that assist Ghana’s education sector. In 
recent times Ghana’s middle level manpower has 
improved through the technical and vocational 
support, the Germany government gave to the 
national vocational training institutes. German 
government has empowered technical staffs of 
various technical universities (formerly polytechnics) 
in Ghana to enable them trained well skilled middle 
level manpower in the country. To further improve 
the technical skills of the middle manpower, the 
German government in collaboration with the teacher 
education unit have been helping the restructuring 
and curriculum reforms of colleges of education in 
Ghana through some selected technical institutes 
from Germany. The Germany government through 
collaboration has established research institute with 
Ghanaian university. The KCCR (Kumasi Centre for 
Collaborative Research in Tropical Medicine) was 
opened in 1998. It is a German-Ghanaian research 
Centre situated on the campus of the Kwame 
Nkrumah University of Science and Technology 
(KNUST) in Kumasi. It is jointly managed by 
KNUST, Bernhard Nocht Institute for Tropical 
Medicine, Hamburg and the Ghanaian Ministry of 
Health. Since its inauguration several operational 
laboratories have been established and postgraduate 
courses have been offered. 
 6.3 French Government 
One other major contributor to the financing of 
education in Ghana is the French Government. The 
French government has worked closely with the 
Government of Ghana (GoG) in cultural and 
education.  A study conducted by Association for 
Change (Final Report November 15th, 2010 p, 11, 12) 
indicated that, “French at tertiary institutions 
including the polytechnics and five public 
universities in Ghana. The findings from the five 
public universities revealed that there are about 2,056 
students taking French in the various French 
Departments o for Bachelor, master’s and PhD 
degrees. About 1,969 (96%) of students pursuing 
French at the university level are Bachelor’s degree 
students. The University of Ghana has the largest 
number of French students (about 45%) studying at 
the French Department of the University. However, 
there are many students (2,667) outside the French 
Department studying French and out of these 1,432 
students about 54% are from the University for 
Development Studies (UDS), Wa Campus. In total 
about 4,723 students both in and outside the French 
departments of tertiary institutions are studying 
French”.  
7.0 DISCUSSION/RECOMMENDATION 
According to Steer and Katie (2015) for developing 
countries especially, the LICs to achieve the SDGs 
by 2030, will require an increase in public spending 
in education. Cost estimation by UNESCO indicated 
that, for the next 15 years to achieve basic education 
targets, most countries will have to allocate 5.5 
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percent of GDP on education by 2030. It is also 
indicated that, LICs will have to adjust their spending 
on education from 3.7 to 5.5 percent and LMICs will 
also need 5.3 percent spending on education. This 
has been a wakeup call for Ghana if it wants to 
achieve the SDG on education by 2030, the 
government has to adopt a vibrant funding option by 
raising revenue through tax by 20% total GDP. 
Public financing of education in Ghana is the sole 
responsibility of the government. As a developing 
economy, the government sometimes find it difficult 
mobilizing funds domestically which force her to 
rely on donor countries for funding assistance to 
finance the public education system. A research by 
World Bank in 2010 indicated that, International aid 
in support of higher education is on average US$600 
million annually, or one-quarter of all international 
aid to the education sector in Sub-Saharan Africa. 
This relatively low share reflects the current 
emphasis given by most donors on the development 
of basic education and the achievement of Education 
for All (EFA). From the above indication 
government funding strategy is not enough to solve 
the challenges facing public education in Sub-Sahara 
Africa. In adequacy of resource to the education 
sector have deprived many children form even 
completing primary school. One area of higher 
education in Ghana that still face challenges is the 
infrastructure in the form of lecture theatre, 
laboratory, halls of resident for students. These 
challenges have made higher education management 
to reduce intake of students every year which denied 
various brilliant students from pursuing their dreams. 
The private investors have also taken advantage of 
these problems to exploit students in the form of 
providing private resident for students. Majority of 
students in Ghanaian higher institution live in private 
hostels 
The pre-tertiary level suffers the most in terms of 
funding challenges. The introduction of the free 
compulsory basic education, free high school and the 
school feeding program in Ghana have increase 
enrolment in the various schools. The increment of 
enrolment has put pressure on the existing 
infrastructure. Many schools in the rural areas and 
some cities of Ghana do not have classrooms, 
dormitories and basic facilities for students to use for 
lessons which prevents the smooth running of the 
program. Another issue is on the cost- sharing 
strategy at the higher education level; Often Student 
Representative Council (SRC) complain over 
exorbitant fee charges from some heads of tertiary 
institutions. To supplement, the effort of parents and 
guardians, better scholarship package can be adopted 
to provide financial assistance to students. Many 
countries like the United Kingdom have a loan 
scheme that assist students that are in need. 
This paper recommends to the government of Ghana 
to put in place holistic Cost-sharing strategy at the 
higher education level that will be incorporated into 
funding strategies for the tertiary education sector 
and be accompanied by proper supervision and 
accountability in our various tertiary institution to 
prevent exploitation of students by institution 
managements. We argue that, it will be in the interest 
of both students and management of our higher 
institutions if government through the national 
council of tertiary education establish a body or a 
committee which will see to it that the cost-sharing 
system is carried by various institutions without 
exploitation.  
Student loan trust fund was also looked at by this 
paper as a funding option to complement the cost 
sharing strategy that will reduce some level of 
financial burdens from parents and guardians. We 
also suggest that the loans should be properly 
managed to enhance accessibility for students from 
poor families. Effective student loan scheme is 
possible and a tool for the government to use to 
reduce the financial burdens of poor families 
however, this requires both proper design and good 
execution which will ensure equity and accessibility. 
The government must collaborate with private 
investors to provide grants to higher education 
students in Ghana.  
We suggest that, government through Public-private 
partnerships can expand the services provided to 
students at all levels in the country such as meals, 
housing, and transportation as it was done by Social 
Security and National Insurance Trust (SSNIT), 
National Association of Teachers (NAT) in some 
universities and polytechnics in Ghana some time 
ago by building students hostels. However, this paper 
recommends that, the facilitating, regulating, 
supervisory of this partnership should be jointly done 
to increase the sense of responsibility and 
accountability. The joint body in charge of regulating 
this type of partnership should come up with a 
defined core policy that will ensure that costs of 
these services be affordable for students. The 
government in quest to attract private entrepreneurs 
would have offer tax or other incentives such as land, 
low-interest loans, assumption of a portion of rental 
costs with a view to providing a subsidized rental 
rate provision of services, development of common 
areas, various types of assistance and among other 
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economic incentives to motivate the private sector to 
come into partnership with the government. 
We suggest that, a significant proportion of revenue 
generated from oil and cocoa should be allocated to 
the education sector. For Ghana to provide quality 
and accessible education for all citizens, this paper 
recommends that, government should put in place 
proper funding mechanism to solve the various 
challenges the educational sector is facing. Reliance 
on donor partners cannot solve or improve the public 
education because delay in issuing of the fund will 
make situation worse for the sector. Government 
must adopt innovative way internally to fund public 
education. These innovation ways could be internally 
generating more income and allocating a significant 
proportion to the education sector also the 
government can partner with the private sector to 
providing adequate funds to the education sector. 
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